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Abstract: It is known that the type of psyche in speech production is clearly manifested in
bilingual speech. Thus, cognition, studied from the point of view of the relationship between the
mechanism of speech and text, becomes the subject of research in a science that focuses on
psycholinguistics, that is, on the relationship between linguistics and psychology. The article
describes the features of children's bilingualism, the opinions of scientists expressed in this
framework, and the results of an empirical study of the level of formation of speech patterns in the
native and foreign languages in bilingual children.

AHHOTaHI/Iﬂ: I/I3BeCTHO, YTO TUII HNCUXUKHU B PEUYCBOM IIPOU3BOACTBEC SAPKO IMPOABISACTCA B
I[By}I3LI‘lHOI7I pcun. Taxum 06p830M, INO3HAHHUEC, HN3YyYaCMOC C TOYKH 3pCHUA B3aUMOCBIA3U
MCXaHN3Ma pPEYh U TCEKCTA, CTAHOBHUTCA MNPCIAMCTOM MHCCICAOBAHUSA B HAYKCE, 3aHHMammeﬁCH
HCI/IXOJIPIHFBHCTI/IKOP'I, TO €CTb B3aMMOCBS3bIO JHMHIBUCTHUKHM M IICUXOJOrMU. B cTaTbe OIMCcaHbI
0COOEHHOCTH ACTCKOTO ABYA3bIYMA, MHCHUSA YUCHBIX, BBIPA’KCHHLIC B 3TOU CTPYKTYpPC, a TAKXKC
PE3YyJIbTAaThl SMIMPHUYCCKOI0 HCCIICAOBAHUA YPOBHHA C(I)OpMI/IpOBaHHOCTI/I PCYCBLIX MOI[GJ'IGIZ Ha
POAHOM U MHOCTPAHHOM A3bIKAX Y ABYSA3BIYHBIX ,[[eTefI.
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Since the middle of the XX century in the world, the attitude to children's bilinguism, interest
in its formation began to be observed, and in recent years, in different strata of the population, the
positive attitude to this phenomenon is constantly increasing. Today, the formation of bilinguism
and multilingualism in foreign countries is considered as an opportunity to preserve languages and
cultures. In order to consider early child cognition as a truly normal phenomenon, such as the
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development of a single-lingual child, it is important to know the attitude of parents and parents
who are thinking about the formation of early child cognition.We started our work by studying the
level of bilinguals’ proficiency in Uzbek and Russian — the formation of the speech mechanism. To
do this, pupils were given a task: first listen to, and then read a short story and complete tasks on the
text — answer questions, insert missing letters, explain the meaning of the selected words and
choose the right preposition. As a tool for identifying the level of formation of speech mechanisms
in the native and foreign languages, such a diagnostic tool as the Exercise “Working with text” was
used.

As a result, the following was revealed:

Everyone knows the Uzbek alphabet, but they read it poorly.

Oral speech is spoken at an average level.

The letter makes a huge number of errors of various types.

Written work on the development of speech is performed at a very low level.

yplcal mistakes of bilingual pupils in Russian related to the phenomenon of interference:
Replacing or omitting vowels;

Phonological differentiation of hard and soft consonants;

The accent is placed incorrectly (not on the desired syllable);

Graphic errors: mixing letters of different alphabets;

Semantic errors;

Morphological errors:

- changlng the gender of nouns, adjectives, pronouns;
- incorrect choice of case endings;
- irregular forms of pronouns;

- irregular verb forms.

Phonetic features include different articulation of some vowels corresponding to Russian vowels:
in the Uzbek language, the stress is fixed on the last syllable, there is no phonological
differentiation of hard and soft consonants, and specific vowel articulation.

Among the morphological features of the Uzbek language of pupils is the absence of the
gender category, the spelling of prepositions with nouns. These features create difficulties in
studying grammatical categories peculiar to the Russian language and contribute to the appearance
of errors in the coordination and management of words in the speech of pupils, and numerous errors
in the endings of words in writing.

The category of grammatical gender in the Russian language is one of the most difficult
questions to study in classes with a multi-ethnic composition of pupils. It is known that pupils of
Uzbek nationality make the greatest number of mistakes on the use of grammatical forms in speech.
These errors are diverse: instead of the feminine use of the male, is male, female, neuter replaced by
men and women, or Vice versa.

The reason for these errors is the lack of an ending for most masculine nouns in the
nominative case, as well as the fact that in the native language of pupils, a significant part of nouns
in the nominative case do not have an ending (they have a zero ending). Most nouns of the Uzbek
language do not contain any indication of the gender category: they are neutral in this respect; they
can refer equally to male and female beings. In other words, they could be called words of a general
kind. Nouns in the Uzbek language do not have generic endings. They are combined with other
words in a sentence without matching in gender. This property is imperceptibly transferred to the
pupils of the nouns in the Russian language. To study the generic endings of nouns in the future,
you will certainly have to combine nouns with adjectives and verbs. Thus, the issues of matching
nouns with adjectives and verbs come to the fore.

The results verify the level of Russian as a foreign language pupils ' bilingual elementary
school and accounting regularities of language interference allows us to help reduce the number of
errors in oral and written language skills among pupils through a set of exercises aimed at
addressing the above gaps.

As the levels of proficiency in speech activity, we will distinguish:
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1. alow level of proficiency is characterized by the ability to complete a task in the amount
of less than 60%;

2. average level of proficiency — the ability to complete a task in the amount of 60-80 %;

3. high level of proficiency — the ability to complete a task in the amount of 80 % or more.

Based on these criteria, at the stage of input diagnostics, we identified the percentage of pupils
in the control and experimental groups with different levels of foreign language linguistic
competence from the total number of pupils in the experimental and control groups. Thus, by the
beginning of the approbation, based on the work done on the text, the following data on bilingual
(Uzbek) pupils were obtained, which are presented in the following table.

Table 1
Indicator of the level of formation of speech mechanisms at the ascertaining stage
Criteries Levels
High Average Low
1) reading 20% 30% 50%
2) speaki 10% 60% 30%
ng
3) listenin 10% 50% 40%
g
4) writing 10% 30% 60%

Table 1 shows the degree of severity of the levels of formation of speech mechanisms in
percentage terms. Thus, we see that the experimented Uzbek bilingual pupils have a language
training below the average level. The low level can be traced in reading, listening and writing.
Bilinguals have difficulty asking questions and answering them correctly (grammatically). Pupils do
not perceive speech well enough by ear. Children read slowly, make gross mistakes (stress in the
word, phonetic errors). Written speech is at a limited level, (pupils do not know how to correctly
write individual words, but the letters of the alphabet are not confused). It is difficult to compose
dialogues without a sample, keywords. Monologue speech is well developed: children make short
sentences, retell the text a little (but there are grammatical and lexical errors).

Figure 2 shows the level of formation of the speech mechanisms of bilinguals at the
ascertaining stage. The data from the diagram shows that the group of bilinguals provided for
testing has different results, since the level of formation of pupils’ speech abilities is practically not
the same and indicates that it is necessary to develop the speech mechanism of pupils taking into

account their speech capabilities.
Figure 1
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Fig. 2. The level of formation of speech mechanisms of bilinguals at the ascertaining stage
At the second stage of the experiment, we took into account the result of the input test of the
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level of formation of speech mechanisms, and during our classes, much attention was paid to
dialogic speech. In cases of difficulties in the speech of students, we used Russian and Uzbek to
explain a particular term. When faced with new terms, we used visual support cards (printed
didactic material that presents lexical units that are new to students and necessary in bilingual
communication in their native and non-native languages). In extreme cases (in the absence of the
necessary card), they resorted to the help of their native (Uzbek) language.

The third stage (final) included the final diagnostic cross-section, collection, analysis and
interpretation of the data obtained as a result of the experimental search work. When conducting the
final cut, the same types of tasks and their evaluation criteria were used as when conducting the

initial cut.

Table 2
Indicators of the level of formation of speech mechanisms at the formative stage
Criteries i Levels
High Average Low
1) reading 50% 30% 20%
2) speaking 10% 80% 10%
3) listening 20% 60% 20%
4) writing 10% 50% 40%

Figure 3 shows the level of formation of the speech mechanisms of bilinguals at the formative
stage. The data from the chart shows that the group of bilinguals provided for testing showed high
results at the level of speaking, listening and writing. Reading remained a problem area, because
more time was devoted to dialogical speech and writing. Although the reading level increased by
10%. It is necessary, in subsequent classes, to focus on reading texts aloud.

Fig 2
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Fig. 3. Comparison of the input and final control of the formation of speech mechanisms in
Uzbek bilingual children

Figure 3 shows how the ratio of students who showed high, medium and low levels during the
final test has changed (IB-final high level, FA-final average level, FL-final low level) compared to
the input check (IH-input high level, IM-input medium level, IL-input low level). The indicators of
high (from 13% to 23%) and medium (from 43% to 55%) levels increased. The number of students
who showed a low level of development of speech mechanisms fell from 45% to 23%.

The results compared show that at the ascertaining stage the level of formation of the students'
speech mechanisms was insignificant, i.e. there is insufficient preparation of children in the Russian
language. In addition, if the initial level is low, then by the formative stage there are significant
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differences.
The level of formation of reading skills has changed:
5)  high level-improved by 30%;
6) average level-remained at the same level of 30%
7)  low level-decreased by 30%.
The level of formation of speaking skills has changed:
1)  high level-remained at the same level of 10%.
2)  the average level is increased by 20%;
3) low level-decreased by 20%.
The level of formation of auditory skills has changed:
1)  high level-improved by 10%;
2) the average level is increased by 10%;
3) low level-decreased by 20%.
The level of writing skills has changed:
1)  high level-remained at the same level 10%;
2) the average level is increased by 20%;
3) low level-decreased by 20%.
In a short period of time (six months), we managed to overcome difficulties in both Russian
and Uzbek languages:

- in reading (children began to read faster, in some places they continued to make
mistakes in accents — as in the Uzbek language on the last syllable);

- in listening (they learned to hear each other, and even if they did not understand, they
were able to ask questions in order to get out of a difficult situation);

- in speaking (the speech of Uzbek bilingual children was more clear, although with an
accent, but the sentences were connected, thoughts were formulated without long pauses. Small
grammatical errors persisted);

- in the writing (they learned to find mistakes from each other, easily understood what
they need to write about in the questionnaire. For competent writing, additional time will still be
required, although the number of errors has decreased in comparison with the ascertaining stage).

The study revealed that teaching bilinguals communication in Russian (as a foreign language)
is associated with working on the articulation base, with the formation of phonetic, grammatical and
lexical skills, the communicative nature of the exercises, and attention to the syntagmatic
possibilities of the word (word combination). Speech in a foreign language can be built on this solid
foundation.

Russian and native language typological comparison helps the teacher to better understand the
reasons for the errors that result from the interference of the native language, and to correctly
identify the tasks that non-Russian students have to solve when learning each grammatical, lexical
and other patterns of the Uzbek and Russian languages.
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TAIIAKKYJTHA CAJIOXUSITA BAITHU®APXAHTMN JOHUIIIYYEH
XAMUYYH ITPOBJIEMAY METOJIA JAP TABJIUMU 3ABOHU AHTIINCIA
FORMATION OF INTERCULTURAL COMPETENCE OF STUDENTS AS
METHODOLOGICAL PROBLEM IN TEACHING ENGLISH

AnnoTtarcusa: Makoman Ma3kyp 0a TaxKMKM Machbalau poOuTam 3a00H Ba (apxaHr
XaHTOMU TaBJIMMU 3a00HU aHTJIUCH Oaximuaa mynaact. Pumraxou cyxad atpodu madxymxoun
«qy3BbXOU JUHTBO(apXaHTH» Ba «CaJOXUATH OalHU(pApXaHTA» [Jap 3aMUHAU TabJIUMHU
CaJIOXUSATHOK# padra, ucTU(OIaN OHXO Jap TabJIMMU 3a00HN aHTJIMCH HUIIOH JI01a ITyaacT.
Myamn/l(bOH KYyIIUII HAMYJAaH]l, KU MYLKWIOTH Aap UH CaMT YOWAOLITApO MyausH Kapna,
HJaHd PpPoOXH XaJJIM OHPO ICHIHHUXOd HaMOIHI. MYXI/IMMI/ISITI/I CaAJIOXUATU (bapxaHrﬁ Ba
Oalinndapxanra mnap padTtu OoMy3UIIN 3a00HXOU XOpHYA Map Makoja O6a TaBpU paBIIaHY
BO3eX UHBUKOC €PTaacT.

Abstract: This article is devoted to the study of the relationship between language and culture
in teaching English. The concepts of "language components™ and "intercultural competence” are
discussed in the context of teaching competencies and their use in teaching English.The authors
tried to identify the existing problems in this area and propose several solutions. The article clearly
reflects the importance of cultural and intercultural competence in the study of foreign languages.

Kamunsoxaxo: TabiauMm, MeTon, 3a00OHM  aHIJIUCH,  cajoxusT, (apxasr,
Oaitauapxanri, poourau 3a00H Ba dapxanr, ad3anusar, mykouca, uctudoaabdapii.

Keywords: Teaching, method, English, competence, culture, intercultural, linguistic and

cultural communication, preferences, comparison, use.

Altnun 3aMOH (¢azonm TaxCWiIOT Jap TOYMKHUCTOH TarUpOTH cHdaTUpO a3 cap
Mery3apoHai. Jlap paBaHIu Tawauau TabJIUM HAKIIM Maxcyc 0a TabauMu (DUIIOJIOTH paBOHA
Merapaaa: 3a00HXOM Pycil Ba aHIVIMCHA XaMUyH MpPEIMETH OMY3HUII Ba XaM4yH MaIuIaxou
(dapxanrun xopuui. Haxmm 3a0oHu aHriaucin HucOat 0a aurap (paHxXoM TabJIMMA Xele
BacebTap MeMIaBaJ: Aap IMIAPOUTH MYOCHUPH AApPCXO 3a0O0HU aHTIMCHA METAaBOHAI Ba 0OsI
XaM4yH $SIK TaJUJIadl MaxCyCH TayacCymMrapu XOTHUpau TabpUXid Ba ICTETHUKUM XaJIKXOU
aHrIMCc3ab0H, MaHOAU TOHUII 1ap COXaXOU T'YHOTYHU (apXaHTd UHCOHW Ba MU [3].

MyBodUKH YCYIU CATIOXUSATHOKA Jap CUCTEMaM TabJIUM, MAaKTa® OOs1 Hap MIOTUPIOH
oMoaarupo 06a tarupébm 6a Byuya opaja, YyyHUH cudaTxopo 6a Muciau Oocypbarti, co3aHaarn
Ba KOOWIUATH oMy3ulll UHKUIOo() auxan. Taduwuct, ku 60 pymay nempadTi TEXHOJIOTUIXOU
WHHOBATCUOH# xada(gXxou TabIUM HU3 0a KyJuid Tarup Me€OaHn. MasmyHy MyHIapuvau
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TaBIUMU 3a00HXOU XOPHYHA XOXanxoepo Oa Hazap rupeM, KU 3a00HM OMyxTamiaBaHaa Oa
3a00HM MOJApUU XOHAHIArOH TabCcUpU MaHG@ HapacoHaa, OapbaKc TaCaBBYPOTH 3a00HUIO
(dhapxaHruM OHXOPO FaH# TapAOHA/I.
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MCTOI{XOI/I BOpUI COXTaHA HABI'OHUXOHU uiMit 6a MyHIOapuiau KHTOOH! JdapCun
anabuéTH TOYUK
Methods of including scientific novelty in the content of a tajik literature textbook

AnHOTaTCcuf: [lap Makojia METOAXOM BOPHUA COXTaHH HABFOHUXOM WJIMI TaBacCyTH
Taxysl HaMyJaH Ba 0a poX MOHJIAaHU caxHadyaxo O0a MyHIapuyan KUTOOU AapchHu agaOueéTh
TOYMK oBapja mynaact. Mcrudoaan uH MeTOl Majaka Ba MaxopaTH MyCTaKUJIOHA OMYXTaH,
a3 XyJ HaMyJaH Ba aMaJIi TapJOHUIaHU MaB3yU JapCHU aJgaduéTpo TabMUH MHamosa. ap
HIAKJIM MHUCOJIXOU MyHIaxXxacC Ba TaXJIWJIIKM OHXO BOPHUA COXTAHW YYHHMH HABIOHHUXO Aap MaKoOJla
XaM4yH (pap3us NEITHUXO] HaMy/1a IIIy1aacT.

Abstract: The article presents methods of introducing scientific innovations through the
development and implementation of scenes in a textbook of Tajik literature. The use of this method
provides skills and abilities to independently study, assimilate and implement subject literature. The
introduction of such innovations in the form of specific examples and their analysis is presented in
the article as a hypothesis.

KamugBoxxaxo: MeTo/1, KHTOOU Japcit, afabueT, TabJIMM, OMY3TOop, XOHAH/IA.

Keywords: method, textbook, literature, teaching, teacher, reader.

Yapaéun tabaumu (aHxou 3a00H Ba agaOMET 0a XOHAHAATOH — HIITHPOKYHUEHH
OeBOCHTaM paBaHAU TAXCHUJIOT MMKOH MEAUXad, KU HU30MU MYaWsTHCO3MHU ap3UIIXOU MUILIA
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Ba BaTaHIApBapupO OMY3aH, XyJIOCXOM aMHK OapopaH Ba Jap TAMOMHU J1aBPaXxOW JUTapU
3uHAard, kop Ba (avomusaru xyn uctudoma Oapann. Yambbact HamymaHu Taypubaun
MaB4yAau MycCOMH KOPH OMY3rOopOoHH 3a00H Ba agabuéT dap3usxoepo MyaiissH MEKYHAHI, KU
0a KOpKapJu TeXHOJIOTUs (METOJIMKA) - U MAXCYCH TabJINM Ba Jap aCOCH OH OIIIKOp HaMyJIaHU
caTxyu MabpudaTH MabHABUIO a1a0WU XOHAHJATrOH-HAaBPACOHE, KM 00 KOPXOU TaupubOABUIO
o3MouII# ¢apo rupudTa 1rygaaHI, BodacTa acr.

Hatugau mycbaTtu 3axmatu omy3ropu (panxou Gpuitosioria Jap OH 30XUp Merap/aj, arap:

- TapOusAM axJOKUM HABPACOHY YABOHOH Jap MYyacCHCaxOM TaxXCHJIOTH WIOBAT#H
o6oMyBaddakusIT yapaéH rupa;

- nap 6apobapu MabpudaT aXJIOKUH XOHAHIATOH-HABPACOH (PaBOIMATH aMaIlul OHXO
TAIIKWI Kap/a 1maBa/;

-nap GaboIMATH aMallil, TOHUII, MaxopaT Ba Majdakaxo yCTyBOD rapiaaH;

- cu(aTXOoM aCOCUU aXJIOKUU IIAXCUSTUHM HaBpaC TAlIaKKyJl €0aHI;

- Taypuban Myommpat, papTop Ba MyHOCHOATXOU I'YHOTYH FaHil rapaal.

Kounpaxou acocum nenaroruka, ncuxosorus, dancada, ahkopu XONMMOHH 1aBiIaTi Ba
YaMbUATHA, XOAUMOHM aAaOUET, TabpUXU IEeJAroruka Joup 0a Macownn TapOHUsu axjioKi,
MaBJIyYMOTH OepyHa3MakTabW Ba TapOuUsiM HAclIM HaBpac Oa TaJKUKOTXOU OyHEMMU
Mearorxo, MCUXO0JIOTX0 Ba YOMEAIIMHOCOH JOoup Oa TapOuWsu XyAIIMHOCHA Ba BaTaHIYCTUU
XOHAHJATOH, WHYYHWH KOHYHXO, KOHCEICHAX0, OapHOMaxoW acocii Ba CTaHAAPTXOU
MabIyMoT Yymxypuun TOYUMKHCTOH, KM TabJIMMy TapOWsSU HACIW HaABpacpo aap Hazap
JIOpaH, aCOCH METOMOJIOTUM TaXKUKOTH WIMHH MaXYXUIITAPOHU CAMTH TabIUMH (HaHXOU
dbunomorupo TamKuI Meauxana. ba XoHaHma TaBacCyTH YCYJIXOM CaMapaHOKHU IeJarori
OMY30HUIaHU MaB3yHM XaMOHPY3au gapc Bazudan MyXUMH 1ap HA3IH OMY3rop ry3ollTaiyaa
MeboIai.

Hypyct kaiin HaMynaacT OJMMHM IIMHOXTau wiMH negarorukaum toyuk C. IllepOoes:
«TabmuMu WH MaB3yb, Oa mIapTe, KU Aap 3aMHUHAM MHCOJIXOM 0apyacTaBy MabIyMOTH
MyIIaxXacu Ha3apusiBil Ba MYPOU CYIIOPHUIIXOU CUCTEMAHOK O6a poX MOHJA IIaBaj, a3 YyMjau
sIK€ a3 MaB3ybX0H aBKoBap Oa mymop xoxan padr» (C. lllep6oes, 2009).

Bapon Xxamnm macownd ry3ollTallyJa Ba CaHUMIAHM IypycTHH (ap3usu KOph as
METOJIXOU 3€PUHM TaXKUKOT HcTU(]oOIa OypIaH JO3MM acT: OMY3MII Ba TaXIUIU agabuETh
Mearori, MCUXOJIOTHA Ba MYTUMOR-CUECH TOUp Oa MACOMIIN TAAKUKOT; OMY3HUIIl Ba YaMbOaCTH
Taypuban TMelmKagaMu TeAarord; MYNIOXUAAXOW TeAarori, KOopu TaypuOaBh-Tiearor,
METOJU COTCHOMETpHUs, TapTUOAMXH, TaBCU(POTU Tiemarora Oapou OMY3UIIU CATXU
6oMabpudaTUN axJIOKUU XOHAHIATOH-HABPACOH; METOJXOHU IypcHull (Mycoxuba, WHTEPBIO,
nypcuiu mudoxin, aHKeTa, 3¢ce); METOIU TaX/IMJIM OMOPH Ba Faiipa.

«3aboH Kabm a3 xama 6apou OH JIO3UM acT, KM TajJaboTH OJaMOHPO Jap MYOMIIau
SIKIUTap KOHED CO3aJl Ba JIap MH X0JIaT MaKcaJIu Xap Kk Myomuiia 6a oH BoOacTa MeboIa, Ku
OJIAMOH SIKIUTApPO haxMaHI.

XaHroMu OMy3uIIHM 3a00H Ba aHaOUET nap Mapkas3u AUKKAT HYTK (mmdoxi Ba XaTTH) Ba
MyoOMHUJIa — MaxopaTXOW KOMMYHUKATUBUM XOHaHIa, uctudoman 3a00H Aap XOJIaTXOHU
TYHOTYHU MyOMWJIa Kapop JOPaH/I.

Cudatn MyXuMH IIaXCU MYOCHP OH acT, KU § MaxopaTu 6a pox MOHIAHH MyKOJamau
Oaiinumraxc gomra Oomaa. bapou uH 3apyp acT, KU Aap XOJAaTXOW T'YHOTYHM MYOMMJIA
MaBKeU Xyapo Oosa MyalsH Kapa, omaobu cyxad rydraH, Tyl KapagaH, XOHaJaH Ba
HaBumTaHpo 06osn dapo rupudt» (bapH. Tabia. 3a6. gasn. 2017). 3UMHM TaXyXul gap
MyacCUCaXxoM TaxXCHUJIOTH MUEHAU YMYMHU MyaiisiH raiit, K TaTOUKH MyHOCHOATH OOCATTOXUST
0a TabBIUM Jap paBaHIM TAbIUMU (PaHXOU (UITIOTIOTH TABACCYTH MYPOU HAKII Aap Aapc OUCEp
oomaHpuaTt Oyda, XOHAHAArOHPO BOJOP Meco3ad, KU Joup 0a Machanam Ty3o0lITalnyaa
aHjaena KyHaHA, GUKpU XyApO TNEITHUXOJ HaMOSHI Ba OeBocuTa 0a MyXuTH Oapry3opuu
BOKea BopuI rapaania. MH a3 sk Tapad caaoXusiTHOKMU XOHAHIAPO J1ap paBaHAM TabiuM Oa
TaBpU IWIXOX TAbMHMH Hamy/la, a3 Tapadu aurap maBKMaHIUM OHXOPO YMXATH TABIUMU
(banxou 3a060H Ba amabUET TaAbMUH Meco3ajl. MacaiaH, arap XUKOSITU 3€pUH J1ap KUTOOU
Japcit nap MaKiId HHCEHEpPOBKa € UH KU caXxHava BOPHU HaMmy/la IaBaj, Xyl XOHaHAAroH 6o
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¢puu OM{3rop MeTaBOHAH/ Jap CUH(] aap MyAIaTH Xejie KYTOX OHPO HaAMOUII JUXaH/ Ba 1ac
a3 HAMOWIII HAKJIPO Jap JadTapXou Xy MyCTaKAIOHA HABUCAHT:

Cundu 5. Xukosarxo a3 “I'ymucron”-u Cabauu leposit

Xupaau Hymepsorn Onui

NmtupoKKyHaHIATrOH:

POBI

HYIIEPBOHU OMJI

HABKAPU HYILIEPBOHU OJJUJI

POBM: Opappnaann, ku Hymepsonun Oauipo gap MHUKOProxe caiiae ka6ob kapaaHi Ba
Hamak HaOya. HaBkape 0a pycro ¢upucrosn, To Hamak opaa. HymepBoH rydr:

HYIIEPBOHU OJWJI: Hamak 6a KumaT GMCHTOH, TO pacMe HallaBaj Ba AeX Xapob
Harapaa.

HABKAPU HYIIEPBOHU OJAUNJT: A3 un KaJap 4i xajaj osia?

POBI: Hymepson rydr:

HVILIEPBOHU OANJI: bynéan 3yaM nmap 4YaxOH aBBaJl aHaake Oymaact, Xap Ki
omaj, 6ap y masuzae (uoBa) Kapi, TO Oaa-uH FOSIT pacu/l.

Arap 31 O0FU pausiT MaJIMK Xypas ceoe,

BapoBapany ryloMOHU § 1apaxT a3 Oex.

ba many 6aiiza, ki CyJITOH cUTaM paBo JA0paj,

3aHaH/ JIalKapueHaIl Xa3op Mypr 0a cux.

A3 HUTOXU IICUXOJIOTH MO MEIOHEM, KM KYIaKOH aKTEPOHU OeXTapHHAHI Ba 1ap UYPOU
HaKII Maylakau 3uén nopaui. Falip a3 uH, 60 uctudoaa HaMmyJJaHu caxHAYau Ma3Kyp OMy3rop
MeTaBOHaJ 0a XoHaH/1a Oa TaBpH IMIABKOBAP Ma3MyHU XUKOsU acappo Myappudi Hamosia. bo
WH pOX AUKKATH axjiu cuH(} O6a MaB3yb yaynbd rapauma, nap 6apodapu UH CaTOXUSITH aMaJIMU
XOHaHJIa TABMHUH Merapaa.

Kaitn mamymaH j103uM acT, KM nap Xama cuH(X0 Ba 00 XOHAHIATOHU CHUHHY COJIU
TYHOTYH uctudoan uH ycys caMmapau xyo meauxaa. MacanaH, gap KuToou agabuértu cuadu
7 XUKOSATH 3epUH HU3 00 Tap3u Oa caxHa T'y30IITaH Ba UINTUPOKU OEBOCHUTAM XOHAHIIATOH
OMY30HH/IA 1IaBaJ, a3 MaH(pHUaT X0l Haxoxad Oy

Cundu 7. Xukosntxo a3z «baxopucron» - Aogypaxmonn Yomi

NmtupokKyHaHIATOH:

POBI

OANTIACYOU PYM

XAKHUMU XUH/

BY3YPI'MEXP

POBU: A6nypaxmonn Yomid 60 mebpy CyXaHH Xy Aap OaifHM MapayMH MO HIyXpaT
épraact. Mamxyprapun kutToou MaHcypu § «baxopuctron» act. MH kuto0 gap maiipaBuu
«I'ymucton»-u Capaum Illepo3nn HaBuUINTa IymaacT Ba a3 XamT 000 umbopar Oyma, Xap
000M OH a3 XUKOSATXOW IAHAOME3, OKWJIOHA, XUKMAaTXOW 3UHIATH, Py3ropu ubpaTOaxim
IIaxXCOHU Oy3ypr Ba MIOMPOH 0a xaMm omamaact. SIk 600m KMTOO a3 MacajaxoW IUPHHU
aMaJi MapaHIaroH XUKOSAT MeKyHad. Yomi mapau XMKMaTIIMHOC Ba daitnacyd xam Oyxg
Ba 00 MaHIy XUKMATXO MOpPO HACHXAT MEKyHaJ Ba MaHIy aHaap3 MeoMy3as.

XUKOAT

POBM: Jlap maumucu Kucpo ce TaH a3 xykamMo yamb oMagani: Qaiinacypu Pym,
xakumu XuHI Ba by3yprmexp. Cyxan 0a OH Yo pacui, KM CaXTTapUHU YMU3X0 YUCT? Pymi
rydT:

GANTACYDU PYM: IMupuro cycTit 6a HOIOPUIO TAHTACT.

POBM: Xunnii ryr:

XAKUMUM XHUHI: Tanu 6emop 60 anmyxu Oucep.

POBM: Bysyprmexp ry(r:

BY3VPI'MEXP: Hazaukuu ayan 60 nypi a3 XycCHU ama.

POBU: Xama 6a xaBmu Byszyprmexp 603omanang. XUKMAT. Ce kop a3 ce rypyx 3MIIT
OSII: TYH]I! a3 TIOAIIIOXOH Ba XUPC Oap MOJI a3 IOHOEH Ba OYXJI a3 TABOHTAPOH.
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