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INTERDISCIPLINARY INTEGRATION MAINTENANCE EDUCATION
AT THE PRIMARY STAGE OF EDUCATION

Mavlonova C.

Key words: interdisciplinary, integration, communi-
cation, education, scientific, developing.

Taking into account the fact that the topic of integration of subjects is very little
developed, and that the integration has the highest degree of realization of intersubject
communications, which are widely studied by educators, psychologists, methodologists, I
think it is possible in the given section nom rely on the psychological foundations of
interdisciplinary ties that are "zone of proximal development of the integration process" [2].

Interdisciplinary communication in learning act as a significant activation of the
author's teaching and learning of students. Psychological studies show that interdisciplinary
communication in the initial stages of their inclusion in the cognitive activity of the student
play the role of situational or trigger, an inducement. Solving interdisciplinary cognitive
tasks, the student directs its activity or to search for unknown relations, which are known to
subject knowledge, or the formation of new concepts based on established specific
interdisciplinary connections. The problem of cognitive activity is widespread in
psychology. Consideration of this issue, many psychologists are busy.

The notion of "cognitive activity" M. Lisin is defined as follows: "The concept of"
activity "about equally often used in psychology to designate three dissimilar phenomena:

1) a certain, specific activity of the individual;

2) state the opposite of passivity;

3) to indicate the phenomenon of initiative or opposite reactivity.

"Types of cognitive activities are divided into two classes: general and specific.
Common types of cognitive activity and therefore are called common that they are used
when working in different areas with different knowledge. These include, for example, the
ability to plan their activities, the ability to control its execution. Common techniques
include all logical thinking (comparison, summing up with a concept, inference, receptions
evidence classification et al.). They are independent of the particular material, although it is
always performed using any subject (specific) knowledge. " The specific types of cognitive
activity are those that are used only in the field of knowledge.

To do this, first of all, stand in the objects properties, then there is a process of
comparison, are distinctive properties and general properties, essential and nonessential [1].

In elementary school, in the construction of learning content is necessary to provide
the entire system of logical thinking techniques. It is important to note that although the
logical methods are formed and used on some specific subject material, while at the same
time, they do not depend on this material are general, universal. For this reason, logic
techniques being learned in the study of educational material, can be widely used in the
future in the assimilation of other subjects as cognitive tools ready. Consequently, the
selection logic techniques that must be absorbed in the study of a subject, should be
considered interdisciplinary communication. If any logical thinking techniques were formed
earlier - the study of the previous items, then the assimilation of the subject they do not need
to be generated again. These techniques are used as a means of data assimilation of

!
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The problem of introducing interdisciplinary connections and integration training is
designed to solve the problems of this nature. Studies show that interdisciplinary
communication on the stages of their inclusion in the cognitive activity of the student play a
role of a trigger, an inducement. The knowledge gained as a result of previous experience, it
becomes a regulator of cognitive activity.

Indicator of mental development of the student is to transfer knowledge from one
subject to another, which characterizes the efficiency of cognitive activity. Transfer is a
generalization of a cross curricular and synthesizing a new, generalized knowledge.
Interdisciplinary communication in teaching introduced elements of creativity in the
student's mental activity, as well as elements of reproduction and finding, manifested in
cognitive activity [6].

But now a new stage approach to the unity of school subjects, when on the stage of
the implementation of interdisciplinary communication system capable ryadopolozhennost
phenomena from different subjects, their independence, like the co-existence, it is necessary
to go to the integration of these phenomena to the birth of new wholes, ie true integration.

What is the essence of integration in education? With regard to the education system
"integration" as a concept can take two values:

- Firstly, it is the creation of students' holistic view of the outside world (here
integration is seen as the goal of education);

- Secondly, it is to find a common platform for convergence of subject knowledge
(here integration - learning tool).

Integration of subjects in the modern school - one of the areas of active search for
new pedagogical decisions that improve the situation in it, the development of creative
potential of pedagogical collectives and individual teachers to better impact on students.

Integration into the modern school goes in several directions and at different levels.
Note these levels:

- Intra;

- Interdisciplinary.

Currently, various methods of integration. This is primarily a union of several
disciplines into a single object. And it should be understood that various ways to implement
the integration may not be good or bad in the abstract. The challenge is not to reject one of
them and apply the other, and to introduce a system of integration measures taking into
account the age characteristics of students at all levels of education [7].

The introduction of such a system does not reject differentiation in teaching, but
complements it, may be more than the traditional subject teaching, foster a widely erudite
young man, having a holistic outlook, the ability to self-organize its available expertise and
innovative approaches to different problems.

Integration also - a means of obtaining new ideas at the intersection of traditional
subject knowledge.

Integration in elementary school is quantitative, "A little bit of everything" and it
means that children get more and more new ideas about, the concept of systematically
complementing and expanding the range of available knowledge. This requires the ability to
synthesize disparate knowledge and skills. The result also supports the need for learning to
know "everything about the few", and it is specialized in the new integration level.

"Ultimately, the integration should facilitate the reunification of integrity of attitude -
the unity of the world and man which is in him and knew him, the unity of the earth and the
cosmos, nature and man. Here we have a common humanistic basis of the process - setting
in the center of modern man, with his place and role in the natural and social environment".
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For integration in the initial training and education, there are both favorable and
unfavorable factors. These factors largely determine the tactics of integration. The positive
factors should primarily include the presence of great potential in the development of
intelligence of the child, which in traditional training underutilized.

The first negative factor - a limited number of subjects - it is possible to compensate
for the fact that the content of the small amount of digestible knowledge should reflect the
real picture of the world, the relationship of its parts.

The second negative factor - the difficulty of presenting the integrated course so that
the details of that age it was clear and interesting.

As can be seen, the problem of integrated curriculum has its difficulties. But in fact
the same time, there are factors that facilitate its decision. One of them can be called a fact
that in elementary school the majority of all items, except for some leads one teacher. And
this is seen as a positive side. Primary school teacher easier to move to integrated learning.

The problem of integration of training and education in the primary school is
important and up to date for both theory and practice. Its relevance is dictated by new social
demands imposed on the school.

As stated in the introduction that integration links between objects little developed,
presented contradictory; a lot of disagreement among scientists in understanding the nature
of these relationships. Teachers without a clear system of guidelines on this subject have to
solve the problem at the empirical level, and their achievements on the subject published in
the periodical press. In addition to teachers - "practitioners", the problem involved
Methodists, teachers "theorists".

T. Braze in his article points out that "the basis for the current process of integration
was a long period of establishing interdisciplinary connections, gave the school a new look
at the relationship of objects of unity in the content of education"” [1].

So, along with issues of theoretical, in different sources published methodical
development lessons. Lessons are given on various subjects, on various topics. And this
process is spontaneous, ie there is a certain system. Such development lessons can be found
in the journals "Elementary School" in the newspapers "Elementary School", "Teacher's
Newspaper", "First of September" and others. The authors of the developments are school
teachers.

One of the problems is the lack of integration of methodical system, which would put
forward certain requirements framework, relevant organizations, the structure of such
lessons.
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