to distinguush all the differences between an A2 leamer and Bl leamer, and to folly have an idea what
1s involved m getting the students from one CEFE. level to the next.

To sum up, adopting CEFR. while promoting English leaming will inspire that the English leamers
can assess their skills on the immediate basis and can furthergo on studying to reach the heights to
perfechion To mmprove testimg English it would be useful to conduct surveys of relevant, CEFE.-
based tasks and items forassessing listeming, reading, spoken production and interaction, and written
production and mteraction that would beavailable for those that would hke to hink their national
exammmations and tests to the CEFR. Collaboration between national test developers or providers,
and teachers of Enghsh should be more miensive to enable them to share the results achieved m
local contexts and leam from each other Examples of good practice can serve those who mtend
todemonsirate the validity of their claims.
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Annotatsiyva. Ushbu magqolada inghiz tilmi o'gtshda ikki pedagogik: kommwmikativ va an’anaiy
usullardam foydalamshming va afzalliklan va kamehliklan mhokama efilads.
Kalit zo*zlar: kommmikatrr yondashow, infegral vondashoe, an’anaviy vondashuv, grammatikani o' qitish.

Ampmoranas. B cratse mpeacTazneN KPITEHE HCTOPEYECEHH 0030p OBV MeTaTorH9sCEEX METOIOE, 3
TANEE MPeRMYINecTs H Eed0CcTATESE ECI0TEI0EIHNT ROMMYHEEATHENE B TR HIHOEEER MeTOI08 B o0yIe-
HEH JETTHECEDNY S3RIKY.
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Abstract. This article presents a brief historical overview of two pedagogical methods and advantages and
disadvantages of nusing communicative and tradifional methods in teaching Englizh.
Key words: commumicative approach, infegrated approach, traditional approach, grammar teachng




Throughout the history, language educators have adopted vanous teaching methods and approaches
such as grammatical method, andio-lingnal method, direct method and many others. However, the
traditional method of language teaching (sometimes called the grammar-iranslabon method) and the
communicative appreach have beenused most widely for along time. Since leaming a second or foreign
language is different from learming a first or native language, educators and lingmsts are constantly
looking for new methods and approaches that will lead to more successful learming outcomes. The
main goal 1s to meet the needs of students and provide them with comprehensive assistance in learming
a second or foreign language. In order to mmprove the quality of language teaching, the Amenican
linguist Edward Anthony defines three mportant concepts - approach, method and techmgue, the
relationship of which 1s hierarchical Approach method and techmque are the most used terms in any
curriculum of an educational mstitution. Anthony defines each term as follows: An approach is a set of
comrelative assumptions that deal with the nature of the language of teaching and learming, descnbing
the nature of the discipline being taught. A method 15 a general outline of systematically presented
lingwistic matenial m which all parts are consistent and based on specific approaches. One approach
mchudes several methods. Admission 15 exactly what takes place dunng the conduct of language
classes, namely specific techniques, strategies or plans to achieve the set goals. Besides E. Anthony,
M. Selse-Murcia and Nigel P. Brown suggested that among the three concepts mentioned above, the
method 15 the most fundamental i the process of teaching English as a second or as a foreign language
and 15 a senes of “amranged mn a systematc presentabons “used by teachers mm conducting classes m
order to motivate them to further lean the language.

There are various methods of teaching languages such as teacher-onented, memonzation
memonzation of rules and vocabulary, passive leamners - all this 15 a description of the tradibional
approach to teaching a f‘nreigu language, which focuses on the mules and struchure of the target
language. One of the umque features of the tradmﬂnal approach 15 the teacher’s explanation of
grammatical phenomena, so to spea.k “in person.” This approach assumes that students adapt to the
lesson plan and the matenial taught in accordance with the requirements of the lesson. On the other
hand, the traditional approach has disadvantages. Bemg teacher onented, it leaves little room for
student creativity. Dunng the learning process, smdents are passively involved. The educator carefully
explains a certan grammatical phenomenon and really does not leave students a chance to think. It
should be said that both types of interaction, such as teacher-student and student-student, are mummal
and thas fact leads to the fact that the classes are bonng and uninteresting. According to Larsen Freeman
and Anderson, the main charactenistics of the tradiional method of teaching a language are translation
from a foreign language into the mother tongue, deductive learming of grammar, memonzation
of foreign words, teacher-onented lesson, little teacher-student and student-student interaction
paying attention to vocabulary and grammar, rather than semantic content, immediate elimination
of emrors. Due to the existing shortcomings in the traditional approach to teaching languages, the
communicative method was presented. Linguists have tried to create an approach that would help
students use language for the purpose of commumication, since using the traditional method does not
achieve this goal. Consequently, the concept of 15o0lated learming has been supplanted by the concept
of learing in context and has become more socially successful  In contrast to the traditional approach
to language teaching, the terms that better describe the communicative approach are student-centered.
active listener, group work, and context. Dunng the commumcative teaching process, the teacher
15 considered more of a mediator. Students work on assignments mn small groups. Thanks to this.
students have the opporfunity to nteract more and use language for communication. In addiion, the
communicative approach prepares students for the use of the target language mn real hife situations.
However, less ime 15 devoted to the form and structure of the language. Teachers focus more on
meaning and shy away from commecting mistakes.

According to Larsen-Freeman Anderson and Wei, the main charactenstics of the communicative
approach of language teaching are the commmmicative goal (focus) of almost all types of activaty,
the use commmmcative activities (games, role-playing games), communication as a goal, the use




of authentic materials, group work, interaction students, target language used for explanation and
teachmg, patience with emoneous structures, teacher as coordinator, fluency over precision. Using a
communicative approach, teaching English as a second language 15 believed to have become a more
“practical and useful tool for communication, mteraction, discovery and creativity” and has 5 mam

* Teaching commumicative competence.

+ Using the langnage for vanous purposes and fimctions.

* Change and modification of the langnage in formal and mformal commumication.

+ Reproduction and understanding of a wide range of texts such as interviews, lectures and
narration.

* Using vanous commmnication strategies to mamtain communication.

It 13 worth highlighting that finding a methodology that 15 nght for your students 1s important
n the learming process, especially when teachngnghsh as a foreign langnage. In fact, mn order to
mmprove the quality of teaching and obtain better results, it 1s recommended to implement an mtegrated
approach that combines traditional and commumicative approaches i the process of teaching Enghish
as a second / foreign language.
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Anmoranes. B cTaTtee paccMaTpHEA0TOT OCODEHEEOCTH MDOEEISHHE 3AHATHE B THCTAHTHORES GopMaTe
B CES3H © CHTVANHEH CAMOMZOTATHE, BEIBANHOH PACHpPOCTPAHEHHEM EODOHABHDYCHOH HEDOXTHNH B MHDS.
[lepexog Ha maE=Emm dopMar COVIEHHS SBHICE ONTEMATEHOE QOopMoH 3|pelTHEHOTD B3aHMOISHCTEEL ©O
CTVISHTAME, NOIECMEIMEE CONPAHETE TEMII OCEOSHHSY OPOTPAMMEOND MITEDHATI, HiDeEaTE BOAMOEHOTD
OpepeEAEES VIe0HCH DESTeNsHOCTH B Oenox. B cTarse ormedesnl OpobneMsl OCYIIecTETSHET OOVIEHET B
MHCTANTHONEOM (O0pMaTe, BRIBINELIE CHTYATHSH IECTPEMANLEOTD MEPENOTA HA TANHLENT BHI BIAEMOTSH-
CTEHE, H O¥TH HX pemenns. (I0EE0CTH Nepex0da IFTPOEVIE B TOH HIH HECH CTEIEHH NOAMOTOBIEHHOCTE
yIe0Eo-MeTOTETRCEDH 033k VHEHEEPCHTETA K PEANHIANNE JAHEOH JeSTeTsHOCTH, 3 TAKE: TPYIHOCTHE IICHNO-
IOro-TefarcrEIeckors KapakTepa. Henonsiosanme snesTpossol oKy MERTAPHEOH D338l VERESDCHTETA, Oan-
KOE TECTOBEDS 3aJAEEH, COIMAHHEDR E AETOMATHIHDOBAEEOH CHCTeMe, CIOCODCTEYeT VeIeEoH OprasH3IanEs
V9ebEoro nponecca. B cTatee OTMeTIeTCd EANHOCTE CAMOCTOSTEILEOR PAbOTE M CAMORDHTPOTE CTYIEETA B
VCIOBESX PA0OTH E DECTAHOHOHHEOM Gopmare. B cESzx ¢ oTcyTeTeReM OMHOTO B3aHMOISHCTERS CO CTVISHTA-




