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THE SIGNIFICANCE OF DISCOURSE ANALYSIS IN TEACHING LANGUAGE
Sayfullayeva N.
Yusupova M.
UzSWLLU

PHIE PN isn of methods and 1eck

D I} ar di study is @ sp
10 analyze language both m written and spoken forms.

The main  items of discourse analysis  are tmsumng. writing,  conversation.
communicative evenis such as, colloguy, dialop some | cic, that are
differently dcﬁm:d in terms of coherent cnnsmcncy ofscnlcnc:s propositions, speech, or turns-
al-talk. The most indispensible difference b di nnalyus and text linguistics 15 that
discourse analysis focuses on sh ¢ a speaker’s socio-psychological ch istics rather than
fext structure.

[iven if these approaches place an emphasis on distinct aspects of language usage by viewing
language as social interaction and are related 1o the social contexts m which discourse is included.

To make in any language we need g and bulary, or in other words 1o
“build 3 meaning” detailed fnformation on discourse analysis can be from words, However, while
we use language orally by using body language, we make some gestures, eye contact, discourse
markers thal can represent our emaotions, awiude and language awareness,

Discourse and Frames, “Reframing” is a mode to talk sbout going back and re-produce the
meaning of the given seatence Frame analysis is a kind of discourse analysis that asks you a
question. what do speakers keep n mind when they say? We can have enough knowledge to
undersiand the meaning of the words or phrases. Though. while we face them in the contex: we
should know how to analyze in order 1o catch the pure Iy Meditate how hard 1t
i¢ 1o make sense of what you are heaning or reading, when you don't imuw whao s talking or what
the general matter is. For instance, when you read a newspaper, you need to know the genre
whether it is a news story, an editorial, a tabloid or an adveriisement in order 1o be properly
darified 1o vou. “Years ago, when Orson Welles' radio play "The War of the Worlds® was
hroadeast, some lisieners who tuned in late panicked, thinking they were hearing the aciual end of
the world, They mistook the frame for news instead of drama 7~ says Deborah Tannen,

Tumn-taking. Conversation is an underiaking where one person informs, and another listens
Discourse analysts. people who study and observe conversation noic that speakers have sysiems
furdefnmg\\d\mmcofthemmm is over and the next ene’s furn begins. Such tum exchanges are

led by such linguistic means as i Some prefer a clear pause
before beginning to speak, but others receive that turm as a :allmg to someone else lo make a
speech. When confabulators have various acceptances about how tum exchanges are pointed, they
may unintentionally interrupt or feel interrupted. Listerership also may be let know in different
ways by showing mutual impressions. Some people give short feedbacks that indicate listener’s
keeping intercommunication such as ‘mhm’, ‘uhul’, and 'veah’ For some, eye contact is expected
almost continually: for others, it may only be altemating.

[hscourse Markers. “Di kers” is the I term which give the lile words
like 'well’. 'oh'. 'but’, *oaps’ that separate our speech into parts and the relation
parts. For example ‘oh’ prepares the listener for a surprising. ing or just bered
and "but’ tells that senence o fdlo\\ has an opposite side.

item,

Di analysis both language form and fi ding spoken end written
use, It determines Iinguistic feares which characierize distinct genres at the same time social and
cultural factors that facilitation in our ing and understanding of di Iex1s and Lypes of
speech

Language leamers are acquired nol only new vocabulary and strucwre, but also discourse
:ompnehensm Without any experience with the discourse and socio-cultural patterns of the target
sccond houldn't rely on the strategics acquired in their first language
dcvclopmcm and wmng anticipation may cause difficulties during conversation. He or she can
w08

take the meaning that inappropriate for lhc second language seibng and it may lcad w

and
One of the easitst discourse features 15 1 study listener's reaction behavior, also krown &
backchannels. Backchannel is a brief verbal replying that a listener uses while another person s
talking, such as ‘mm-hmm’, "ok’ ‘'veah’, and ‘oh” "wow’ ctc. Resp can also be rhal. for
instance nodding the head. There are a lot of such kind of discourse markers. They support learner
to have nsural conversation in 2* language as well Swdems can colled and analyec data
themselves.
in sum, discourse amlysis is not only a h method for invesugate own
practices but also a wol for studying mteractions among language leamers. Discourse studies
educate deeply the lesrmers how to distinguish e.g. different types of genres, lexical cohesion from
gr from abbreviations, ellipsis and substitution from lexical chunks
and so on and understand them m both written and spoken context. Learners can benefit from
using discourse analysis 1o explore what language and how it 15 used to achieve communicative
goals. Thus discourse analysis offers to create a foregn | I n that more
accurately and properly reflects how | ge is used and embolden | 10 gain more goals m
language leaming acquisition.
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LEARNING FOREIGN LANGUAGE WITH THE HELF OF LITERATURE
Sayibova Z.
Scientific advisor: Lutfiddinova N.
UzSwLu

Literature and Language Teaching has been rather a difficult mtnsac throughout all these
years. There have been of and pied reconciliations skil fully
planned (Carter, 1988a, 1938b; Carter, 1989; Lazar, 1993; Cook, 1994; Shori, 1996) which seem
1o foretell they will live happily for a while. Yet, cne sheuld not be oblivious of the years they
have been through under the scrutiny of contemporary scholars end have a general picture of this
relationship (Parkinson &nd Reid Thomas, 2000; Hall, 2005, Carter and Swockwell, 2008, Paran,
2008). However, all the controversics and different stances taken by linguisis, literary critics and
practitioners have not been able 1o hide the reasons for incorporating Literawre into the English
Languq,: cmsmom Collie u-.d Sluu (198? 3-6] Suppuﬂ. lhc mdusmn ai‘ ]u.eruure in the

s il p d s p and
help contribute to readers’ cultural as well as languag ich These ad they move
on to osserl. can be achieved provided teachers use relevant and appealing material to learners
mmugh l.he use of activities that p invol reader resp and a solid integration

and 1 Practit that is. teachers in the “baulefield” indicate that
they use Literature in their Engllsh teaching practices:
a. 1o broaden stadents' horizons by giving them a knowledge of the classics of literature;
b. 1o improve student's general culiural awareness,
¢, 1o stimulate studens’ creative and literary § ion and to d
Inerature,

i their ition of

209



d. to introd i o in British and American literature as an educative

ience, and 1o add to students’ knowledge of the world a large.

Following this trend, Carter and Long (1991:2-3) propose three models 1o justfy the use of
Literature. The first model in their discussion is the CULTURAL MODEL which represents the
possibility Literature brings into the picture as regards the understanding and appreciation of
different cul and ideologi her with the developing of one's perception of feelings and

antistic forms. Their second model 15 the LANGUAGE MODEL, This model emphasizes the fact
that languege is the lilerary medium and that literature could be seen as an instrument 1o teach
specific vocabulary and structures. Last. their PERSONAL GROWTH MODEL entails siudents
engaging with the reading of literary texts, appreciating and evaluating cultural artefacts and, in
broad terms, the understandmg of our socicty, culiure and ourselves as we function within that
social matrix. With regards to this last model, | personally interpret this aspect as one which covers
the previous two since cultural understanding presupposcs some cultural knowledge and in order
to engage with atext and evaluate it one must resort o language 1o achieve such a purpose. Even
though no general categorics are put forwa:d, Lazar (1993 11) asserts that literature should be
seen as an invaluahl of moti mneﬂalanda.snbndg:mprmd: acucssto:nltwtl
hm:lqmund Literature, she moves on to say, encourages |

intery ion abilitics, claims which mnghl be connected o the role of
slyhsucs in the siudy of literary texts (Alderson and Short, 1988; Short, 1988 Lazar, 1993: Cook,
1994; Shor, 1996), and last, it educates the whole person, position which resembles the personal
growth model described above. Building on previous reasons for the teaching of lierature in 2
second language, Pa.rkmun and Reid Thomas (2000, 9—1I)|ddr.h|1 it provides a good model for

gwdwnmg, it is trivial and challenging, and it also helps assimilate the rhythms
of a language; therefore facilitanng intellig and lity training,

Last, it is further el d that i helps enh the psycholinguistic aspect of
Janguage learning as it focuses on form and di p ing SHRS and imp vocabulary
expansion and reading skllls Li i in ddition, has ienced a revival with the :dvem af

b

hoin I ing 8s it provides | with
and cultural rmu:ru] (Hall, 2005 4?—5?) The same justifications outlined above could be also used
to justify the incarporation of a novel as one type of literary text in our syllabus o course plan,
.»\wu'dmg 1o Lazar (I990 204-203), when usnlg a novel, eachers should look at both possible

backs and ed | as well as | ities. | will briefly mention the reasons
behind the later First a novel provides a more. mvohmg molwumul source for pedagogic
activities, and it also 1 intellectually, 1onally and li ically. Furthermare, it
provides a picture of another culture, though some cultural back d is deemed ial Last,
the act of reading 2 novel enk ing making p es and | ge capacity in our
learners.

Why do we use Luerature in English Lang, Teaching? First, b it 15 the best way 10

share with learers this enthusiasm and pleasure 1 in reading fiction, Second., it can help students
engage in the leaming of English and at the same time improve their communicative competence.
Third, because Licraure ensbles us to grow personally and socially raising cultural awareness,
LasL but not Icus-. bccausc English should also let learners know that they can build bridges

their b in Spanish Li by revisiting literary terminology together with
ather aspects |mulw.d m the sudy offabout Literature.
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THEPATH OF BECOMING A SUCCESSFUL INDEPENDENT LANGUAGE LEARNER
Suyibova 7.

Scientific advisor: Lutfiddinova N.
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An independent language leamer 15 someone who 15 in control of their own lesrming, and
whao doesn'trely on a teacher to leam a new | or lo improve their language skills.

They make choices about what they want 1o learn, and how, and they are responsible for how
much progress they make, and how successful they are. [f you want to become a good independent
learner build vour own language learning path

You crcate your own learming path 1o follow.

+ You know yourself better than any teacher and you will know exactly why you are are
leamning the language, and you will be able to set your own aims and goals.

+ As an independent language learner you learn the language elements YOU need or wanl to
learn, at the level or levels you need

+ You choost topics that interest you or that you know you need to focus on for your work,
your academic progress, or your social life,

+ You decide where you are going to learn and when. You study when it's convenien) for
you and you plan vour tme 1o make the best use of it.

#+ There are many different methods and gies for learning a language so you choose the
methods you cnjoy the most and that work the best for you and your goals,

+ You also know how to find, organize and use good-quality resources for your language
leaming so you can choose materials that interest you and will help you achieve your goals.

What's the teacher’s role in |||d¢|1¢ndlnl hnguge learning?

The teacher helps you to be a self-di dent leamer and provides knowledge
and support 10 help you build your paih 10 success I.Ild 1 achieve your goals.

Here are some of the things a teacher can help you with:

= language skills c.g g new Y

= improving your study skills,

= planning your time efficiently

= showmg you where to find the best materials and resources, and how 1o use them

« motivation and organization

= assessing your level of English

=evaluating your progress

* practising your new language skills (e.g. speaking, p iation)

-tell you about mew and innovative language leaming tools and show vou new and
interesting ways 1o learn English

=explam the language learning process and the most effective techniques or methods for
leaming a language

Being an independent language leamer doesn’'t mean you have 1o learn alone or without
suppor. You can g€l help from a teacher when you need it — as well as from family and frends
and online ¢ ities of other lang learners.

If you have good study skills md access 10 good resources, you can be almost entrely
independent — but don't forget you'll still need native or fluent English speaking partners for your
speaking practice. And of course an English tcacher can be an cxcellent speaking parner Your
suecess will depend on your motivation and commitment and you'll sull have to prectise your
English regularly — but knowing how to improve your English on your own means that you will
need fewer formal English lessons which will save you money.

Different language skills

There is no such thing as scross-the-board proficiency in & parti F VIS
usually measured in terms of four skills;

«speaking




